
 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

Intent 

At Outwoods Edge, we value reading as an essential life skill. We are determined that each and every 

child will learn to read. We endeavour to ensure that our children become confident readers with the 

skills to both decode and comprehend effectively. Each child will have the opportunity to read a wide 

range of genres resulting in motivated readers that have both a thirst for reading and are inspired to 

read for pleasure.  

 

From Foundation, we start by teaching reading through systematic synthetic phonics. To support this, 

we ensure that reading books are matched to the correct phonics level. Each child will have two books: 

one matched to their reading/phonics level and then one as a chosen ‘reading for pleasure’ book. 

Moving into Years 2 and 3, there is an increased focus on comprehension strategies.  We focus on 

modelling ‘What a good reader does’.  In upper KS2, we delve deeper into what a good reader does, 

combining a wide range of strategies. 

 



 

 

 

 

 

 

 

 

 

Phonics – The Outwoods Way 2021 

 Following Letters and Sounds Framework 

 

Phase 2-4  

Outwoods uses Jolly Phonics actions and stories to teach phase 2 and some of phase 3 – up to 

set 7 (consonant digraphs). 

We then begin to introduce the long vowel through the RWI cards and rhymes. We have created 

our own set of sound mats and flashcards using these visual aids. All adults teaching phonics 

have their own set and teach using these consistently. Every class use the sound mats as visual 

aids for children’s use within the learning environment. We do not use flashcards for phase 4 but 

make use of the Twinkl sound mat as it follows a similar format as the phase 2, 3, and 5 sound 

mats we already use.  

  

  
In addition to this we also display The English Alphabetic Code (Phonics International) in each 

classroom.  

This is to support all children within school so there is a familiar and consistent visual aid for 

spelling in every classroom (FS to Year 6). It supports stronger readers in younger year groups 

who are already or becoming more aware of spelling patterns. It can be used to support 

incidental learning and has already proved a powerful resource for teaching and supporting more 

able children in FS and Year 1.  



 

 

 

 

 

 

 

 

 

Phase 5 

Ph 5a – teach first alternative spelling of phoneme (approx. 7 weeks)

 

 
Recap alternative spellings within Phase 3- 5a - recap sound families from all 

phases taught so far (e.g. recap or, au, aw together) for groups that are not 

yet secure on making selection from the list of alternatives. Focus on the 

GPC’s that children struggle with before moving on to Phase 5b.  
 



 

 

 

 

 

 

 

 

 

 
Ph 5b: Teach alternative pronunciations (approx. 5 weeks) 

 

 

Ph 5c: Teach expanded alternative spellings using English Alphabetic Code as 

a support  

 
 



 

 

 

 

 

 

 

 

 

Sight Words 

We follow the Letters and Sounds suggestion for teaching the reading and 

spelling of high frequency and tricky words across the phases. See additional 

document for further details.  

 

Assessment 

We make use of the Big Cat termly assessments (with some additions for OEPS) 

for reading to ensure reading books closely match phonics teaching and applica-

tion.  



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

Shared and Guided Reading in Phase 1 

• Texts are a mixture of phonetically decodable books and ‘real’ books.  

• Children will become familiar with books, including how to handle them correctly. Children will be taught 

about layout, structure, reading from left to right and using pictures.  

• Although Phonics sounds will be referenced in Shared or Guided Reading sessions, the focus of the sessions 

will be mainly on comprehension and understanding.  

• Sessions will have a skill or strategy that will be focussed on and explicitly talked about modelled with the 

class. 

• Children will then be encouraged to use these skills in their one-to-one reading. 

 

Shared and Guided Reading in Phase 2 and 3 

 

• All classes in these phases will use a two week reading timetable. 

• The start of the week is a whole class shared reading sessions. This is where the teacher starts with 

recapping the ‘what a good reader does’ reading strategies. Then the teacher explicitly teaches and 

models the fortnightly reading strategy that they are focussing on, e.g. visualisation. The children 

then practise this skills in pairs.  

• The rest of the two weeks the children then practise this focus reading strategy within guided 

reading groups and some times also within the independent tasks.  

• Within the guided reading session, the teacher recaps the reading focus for that fortnight and 

recaps how to use this strategy whilst they are reading. The children then read their text 

independently (inside their heads) and the teacher listens to individuals read in the group and the 

teacher monitors how the child is applying the reading strategy that they are focussing on.  

• All guided reading groups are grouped according to their ability. This group will then have a text 

that is appropriate to their reading level.  

• Texts will be carefully chosen so that they are at the correct level of challenge. A wide range of texts 

will be chosen across the year: a variety of non-fiction; classic and traditional stories, fables and 

myths; classic and new poetry; brand new literature and a range of genres and contexts. 

• We ensure that guided reading is undertaken in small groups of approximately 6 children. 

• Within the week, children will also complete an independent task which may be linked to the 

reading strategy for that fortnight, it may be recapping a different reading strategy or it might be 

practising a different English task such as dictionary skills or spellings. Other tasks in the two weeks 

timetable are: the use of Bug Club on an iPad or Chromebook; reading for pleasure time and 

answering comprehension questions about their guided reading text.  

• The lowest ability group will have two guided reading sessions within the two weeks so that they 

have extra opportunity to master the reading strategy.  



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

Developing a love of reading 

• Children need to be exposed to adults reading children’s books daily, demonstrating a passion for children’s 

literature.  

• Children have access to the school library where they can choose a book to read for pleasure which they will 

have alongside their correctly levelled reading book. This book to read for pleasure may not be correctly 

matched to the reading level for that child; this may mean that it is to be enjoyed by sharing it with an adult. 

• There are many opportunities for reading to be celebrated across the academic year in the forms of authors 

visits, celebrating World Book Day and conducting events which both engage pupils and parents with 

reading. 

• Children will be read to by an adult every day. All classes will have a class text that is shared with the class 

daily.  

Individual Reading  

• Once a child has completed their phonics education and are no longer in need of phonetically matched 

reading books, then PM Benchmarking assessments will be used to ensure that each child is on the correct 

book band level.  

• Children who require support to improve their reading will need additional one-to-one reading in order for 

them to bridge any gaps that they may have. This may be with a reading volunteer, the class teacher or a 

member of the support staff. 

• A reading folder will contain all of the evidence for these one-to-one sessions, including the levels for each 

child. Any comments to indicate strengths the child has demonstrated when reading and areas they need to 

focus on will be added. 

Reading Interventions– Inference Training 

• All support staff are trained to conduct and lead inference training sessions with small groups of children in 

KS2. These groups are children selected by their class teacher who have shown a gap in being able to infer. 

These groups should be two or three sessions a week and conducted over half a term. These children will be 

read individually with at the start and end of the term to determine how much progress has been made. 

Other indicators such as guided reading sessions and reading comprehension assessments may be used to 

inform the teacher about the amount of progress that has been made.  

Reading Interventions– Lexia 

• All children in KS1 and children who have been identified as needing extra support across KS2 will use the 

Lexia programme. Lexia is designed to provide scalable personalised learning to students of all ages and 

abilities. Lexia covers phonological awareness, phonological application, automaticity, fluency, vocabulary 

and comprehension.  

 



 

 

 

 

 

 

 

 

 

 

Assessment 

• Teachers will use Guided Reading, one-to-one reading and PM Benchmarking to assess children on their 
fluency,  decoding and comprehension strategies. 

• There will also be a termly progress tests which will test the children’s ability to answer questions about a 
text that is appropriately matched to their year group (or ability).   

• All assessments will be used to inform planning. 

• Interventions will be used for those children who have been identified as requiring support. These may be 
conducted in small groups or individually.  

 

 


